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Portfolio Task 1:
Analyzing Data to Drive School Improvement

Task 1 Rubric Essential Questions

Step 1: Investigate

Rubric 1.1

Based on the chosen North Carolina School Executive Standard, how does the candidate
select and analyze quantitative data sources across the three most recent years, identify
patterns and/or trends related to success across student subgroups, choose one student
group, and relate their analysis to the school’s vision, mission, and/or strategic goals?

Rubric 1.2

How does the candidate collect and analyze qualitative data source(s) and explain their
relation to quantitative data findings for the identified student group?

Rubric 1.3

How does the candidate conduct their analysis of the selected indicator to inform their
understanding of the data for their chosen student subgroup and their understanding of
student success across subgroups?

Step 2: Plan

Rubric 1.4

How does the candidate determine contributing factors, including school organization,
school policies, school programs and/or school norms, that created or added to the data
for their chosen student subgroup and cite the research supporting their determination?

Rubric 1.5

How does the candidate use the analysis of the data for their chosen student subgroup
and identification of potential contributing factors to develop a feasible problem
statement related to student learning and/or experience?

Step 3: Act

Rubric 1.6

Are the strategies proposed for school improvement for the selected student group well
informed by the findings of the data analysis, including contributing factors, and
responsive to the problem statement? Are proposed strategies aligned to the school’s
vision, mission, and/or goals?

Rubric 1.7

How does the candidate apply the feedback received from a supervisor and/or other key
stakeholders who are most impacted by, or have deepest expertise in, the challenge
identified in the problem statement, t and describe next steps for strategically engaging,
communicating with and getting buy-in from key stakeholders?
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Step 4: Reflect

Rubric 1.8 | How does the candidate reflect on and analyze what they have learned about student-
centered leadership in Task 1 (citing from Steps 1, 2, and/or 3) and how, based on the
school contexts, they might strategically improve learning and/or experience for a
specific group of students at the school? How does the candidate provide a rationale for
the stakeholder feedback they chose to gather and how the feedback impacted their
approach to strategically engage, communicate with and get buy-in from key
stakeholders? How does the candidate use reflection on their own strengths and areas
for growth as a student-centered- leader to address needs for the identified group(s) of
students at their school?
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Task 1, Step 1 Rubrics
Rubric 1.1 — Step 1: Investigate

Essential Question: Based on the chosen North Carolina School Executive Standard, how does the candidate select and analyze quantitative data
sources across the three most recent years, identify patterns and/or trends related to success across student subgroups, choose one student
group, and relate their analysis to the school’s vision, mission, and/or strategic goals?

Level 1 Level 2 Level 3 Level 4 Level 5

Candidate selects a North
Carolina School Executive
Standard and analyzes
guantitative data across the
three most recent years,
identifying general patterns
and/or trends related to
performance of student
subgroups, and chooses a

student group to investigate
further.

Candidate makes clear
connections between their
data analysis and specific
components of the school’s
vision, mission, and/or
strategic goals.

Source of Evidence:

® Part A: Data Tables and Written Narrative: Data Collection and Equity Gap Analysis (no more than 5 pages of responses to prompts, exclusive of data
tables)

NC Professional Teaching Standards (NCPTS)
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Rubric 1.2 — Step 1: Investigate

Essential Question: How does the candidate collect and analyze qualitative data source(s) and explain their relation to quantitative data findings
for the identified student group?

Level 1 Level 2 Level 3 Level 4 Level 5

Candidate collects a range of
relevant qualitative data and
clearly explains the
relationship of this data to
quantitative data findings
and the data of their chosen
student subgroup.

Source of Evidence:

® Part A: Data Tables and Written Narrative: Data Collection and Equity Gap Analysis (no more than 5 pages of responses to prompts, exclusive of data
tables)

NC Professional Teaching Standards (NCPTS)
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Rubric 1.3 — Step 1: Investigate

Essential Question: How does the candidate conduct their analysis of the selected indicator to inform their understanding of the data for their
chosen student subgroup and their understanding of student success across subgroups?

Level 1 Level 2 Level 3 Level 4 Level 5

Candidate accurately identifies
differences in student learning
and/or experience between
their chosen student subgroup
and other student subgroups
based on quantitative and
qualitative data analysis for the
chosen state indicator.

Candidate clearly describes
patterns and/or trends for the
selected student subgroup and
indicator.

Candidate objectively describes
patterns and/or trends for the
selected student subgroup and
indicator.

Candidate identifies linkages
between the analysis of the data
for their selected student
subgroup and indicator | and the
school’s vision, mission, and/or
goals.
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Source of Evidence:

® Part A: Data Tables and Written Narrative: Data Collection and Equity Gap Analysis (no more than 5 pages of responses to prompts, exclusive of data
tables)

NC Professional Teaching Standards (NCPTS)
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Task 1, Step 2 Rubrics
Rubric 1.4 — Step 2: Plan

Essential Question: How does the candidate determine contributing factors, including school organization, school policies, school programs
and/or school norms, that created or added to the data for their chosen student subgroup and cite the research supporting their determination?

Level 1 Level 2 Level 3 Level 4 Level 5

Candidate uses the data
analysis and the
guantitative and qualitative
data to determine
contributing factors,
including school
organization, school
policies, school programs
and/or school norms, that

impacted the learning
and/or experience of their
chosen student subgroup.

Candidate cites relevant
research to support
potential contributing
factors

Source of Evidence:

® Part B: Written Narrative: Contributing Factors and Problem Statement (no more than 5 pages)

NC Professional Teaching Standards (NCPTS)

All rights reserved by the 7
California Commission on Teacher Credentialing DRAFT: May 2024



Rubric 1.5 — Step 2: Plan

Essential Question: How does the candidate use the analysis of the data for their chosen student subgroup and identification of potential
contributing factors to develop a feasible problem statement related to student learning and/or experience?

Level 1 Level 2 Level 3 Level 4 Level 5

Candidate develops a
feasible problem statement
related to student learning
and/or experience that
clearly draws from the data
analysis and potential
contributing factors
identified.

Candidate’s problem
statement is responsive to
the needs of the chosen
student subgroup.

Source of Evidence:

® Part B: Written Narrative: Contributing Factors and Problem Statement (no more than 5 pages)

NC Professional Teaching Standards (NCPTS)
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Task 1, Step 3 Rubrics

Rubric 1.6 — Step 3: Act

Essential Question: Are the strategies proposed for school improvement for the selected student group well informed by the findings of the data
analysis, including contributing factors, and responsive to the problem statement? Are proposed strategies aligned to the school’s vision,
mission, and/or goals?

Level 1 Level 2 Level 3 Level 4 Level 5

Candidate’s proposed
strategies for school
improvement for the chosen
student subgroup are well
informed by the findings of
the data analysis and
contributing factors and are
responsive to the problem
statement.

Strategies proposed are
clearly aligned with the
school’s vision, mission,
and/or strategic goals.

Source of Evidence:

® Part C: Written Narrative: Planning for School Improvement and Promoting Equity (no more than 5 pages)

NC Professional Teaching Standards (NCPTS)
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Rubric 1.7 — Step 3: Act

Essential Question: How does the candidate apply the feedback received from a supervisor and/or other key stakeholders who are most
impacted by, or have deepest expertise in, the challenge identified in the problem statement, t and describe next steps for strategically
engaging, communicating with and getting buy-in from key stakeholders?

Level 1 Level 2 Level 3 Level 4 Level 5

Candidate clearly describes
the feedback and describes
an aligned plan for applying
the feedback.

Candidate provides relevant
and appropriate next steps
for strategically engaging,
communicating with and
getting buy-in from
stakeholders to address the
challenge in the problem
statement.

Candidate describes,
realistic unexpected, or
unintended, impacts that
may result from
implementation of your
proposed strategies.

Source of Evidence:

® Part C: Written Narrative: Planning for School Improvement and Promoting Equity (no more than 5 pages)

NC Professional Teaching Standards (NCPTS)
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Task 1, Step 4 Rubric
Rubric 1.8 — Step 4: Reflect

Essential Question: How does the candidate reflect on and analyze what they have learned about student-centered leadership in Task 1 (citing
from Steps 1, 2, and/or 3) and how, based on the school contexts, they might strategically improve learning and/or experience for a specific
group of students at the school? How does the candidate provide a rationale for the stakeholder feedback they chose to gather and how the
feedback impacted their approach to strategically engage, communicate with and get buy-in from key stakeholders? How does the candidate
use reflection on their own strengths and areas for growth as a student-centered- leader to address needs for the identified group(s) of students
at their school?

Level 1 Level 2 Level 3 Level 4 Level 5

Candidate reflects on and
analyzes their understanding of
the role of a student-centered
leader to address contributing
factors that influence student
learning and/or experience.

Candidate provides a clear
rationale for the stakeholder
feedback they chose to gather in
Step 3 and how the feedback
impacted their approach to
strategically engage,
communicate with and get buy-in
from key stakeholders.

Candidate assesses their
development as a student-
centered leader and draws from
their work in Task 1 (citing from
Steps 1, 2, and/or 3) to identify
their strengths and areas for
further professional growth.
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Source of Evidence:

Part D: Reflective Narrative (no more than 5 pages of written or no more than 5 minutes of video explanation)

NC Professional Teaching Standards (NCPTS)
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Portfolio Task 2:
Facilitating Communities of Practice

Task 2 Rubric Essential Questions

Step 1: Investigate

Rubric 2.1 How does the candidate describe and analyze the role of current practices of
professional collaboration at the school as they relate to student learning and/or
experience?

Rubric 2.2 How does the candidate select an area of focus based on student data and choose a

group of educators to participate in a community of practice about student learning
and/or experience that corresponds to the school’s vision, mission, and/or goals?

Step 2: Plan

Rubric 2.3

Based on the determined area of focus, how does the candidate collaboratively
work with the group to select a problem of practice (how practitioners may improve
instructional practice or the system) related to student learning and/or experience
and build group ownership?

Rubric 2.4

How does the candidate describe the process used for selecting one relevant
evidence-based strategy? How does the candidate describe the activities the group
engaged in to learn about the strategy? How does the candidate describe the plan
the group developed to monitor its implementation? How does the candidate
describe the potential impacts this plan might have on student learning and/or their
well-being?

All rights reserved by the 13
California Commission on Teacher Credentialing DRAFT: May 2024



Step 3: Act

Rubric 2.5

How does the candidate demonstrate and analyze their facilitation of the group—
developing a collaboration culture; including establishing, reviewing, and using
norms; documenting decisions; facilitating a collaborative process (group
consensus, feedback, and progress); supporting diverse viewpoints; maintaining
group focus and energy; managing and resolving conflicts; recognizing needs and
celebrating accomplishments; and jointly determining next steps?

Rubric 2.6

How does the candidate demonstrate and analyze their leadership of the group, in
both group meetings and individual support, in learning to implement the evidence-
based strategy? How does the candidate demonstrate and analyze their leadership
of the group to support the efficacy of plan implementation? How does the
candidate demonstrate and analyze their leadership of the group to use progress
monitoring data to strengthen implementation? How does the candidate
demonstrate and analyze the use of group feedback to inform the collaboration
process?

Step 4: Reflect

Rubric 2.7 How does the candidate use initial implementation results and feedback from the
group to reflect on their strengths and areas of growth in leading a community of
practice, identifying professional learning goals and aligned next steps for pursuing
personal growth?

All rights reserved by the 14
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Task 2, Step 1 Rubrics

Rubric 2.1 — Step 1: Investigate

Essential Question: How does the candidate describe and analyze the role of current practices of professional collaboration at the school as they
relate to student learning and/or experience?

Candidate describes and
analyzes the role of current
professional collaboration
practices at the school and
how these practices relate to
student learning and/or

experience.

Source of Evidence:

® Part A: Written Narrative: Context, Area of Educational Focus, Community of Practice (no more than 5 pages)

NC Professional Teaching Standards (NCPTS)
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Rubric 2.2 — Step 1: Investigate

Essential Question: How does the candidate select an area of focus based on student data and choose a group of educators to participate in a
community of practice about student learning and/or experience that corresponds to the school’s vision, mission, and/or goals?

Level 1 Level 2 Level 3 Level 4 Level 5

Candidate selects an area of
focus, citing data on student
learning and/or experience
that corresponds to the
school’s vision, mission,
and/or strategic goals.

Candidate provides a clear
rationale for selection of
group members for the
community of practice and
describes the characteristics
of the group, including
demographic characteristics,
current job titles,
assignments, and positional
relationship.

Source of Evidence:

® Part A: Written Narrative: Context, Area of Educational Focus, Community of Practice (no more than 5 pages)

NC Professional Teaching Standards (NCPTS)

All rights reserved by the 16
California Commission on Teacher Credentialing DRAFT: May 2024



Task 2, Step 2 Rubrics

Rubric 2.3 — Step 2: Plan

Essential Question: Based on the determined area of focus, how does the candidate collaboratively work with the group to select a problem of
practice (how practitioners may improve instructional practice or the system) related to student learning and/or experience and build group
ownership?

Level 1 Level 2 Level 3 Level 4 Level 5

Based on the agreed-upon
area of focus, the candidate
works collaboratively with
the group to select a
problem of practice (how
practitioners may improve
instructional practice or the
system) in relation to
student learning and/or
experience based on student
data.

Candidate explains how they
facilitated the group’s
process to analyze student
data and, select a problem of
practice, while building
ownership among members
of the group.

All rights reserved by the 17
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Sources of Evidence:

® Part B: Written Narrative: Problem of Practice and Strategy to Address the Problem of Practice (no more than 4 pages)
e  Part C: Planning Meeting Agenda
e Part D: Planning Meeting Minutes

NC Professional Teaching Standards (NCPTS)
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Rubric 2.4 — Step 2: Plan

Essential Question: How does the candidate describe the process used for selecting one relevant evidence-based strategy? How does the
candidate describe the activities the group engaged in to learn about the strategy? How does the candidate describe the plan the group
developed to monitor its implementation? How does the candidate describe the potential impacts this plan might have on student learning
and/or their well-being?

Level 1 Level 2 Level 3 Level 4 Level 5

Candidate explains the
collaborative process used to
select one relevant
evidence-based strategy.

Candidate collaboratively
works with the group to

learn about and monitor
implementation of the
evidence-based strategy.

Candidate describes the
potential impact on student
learning and/or experience.

Sources of Evidence:
®  Part B: Written Narrative: Problem of Practice and Strategy to Address the Problem of Practice (no more than 4 pages)
e  Part C: Planning Meeting Agenda
e Part D: Planning Meeting Minutes

NC Professional Teaching Standards (NCPTS)
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Task 2, Step 3 Rubrics

Rubric 2.5 — Step 3: Act

Essential Question: How does the candidate demonstrate and analyze their facilitation of the group—developing a collaboration culture;
including establishing, reviewing, and using norms; documenting decisions; facilitating a collaborative process (group consensus, feedback, and
progress); supporting diverse viewpoints; maintaining group focus and energy; managing and resolving conflicts; recognizing needs and
celebrating accomplishments; and jointly determining next steps?

Candidate demonstrates a range
of facilitation skills that support
group learning, including
establishing or reviewing norms,
using norms, documenting
group decisions, facilitating a
collaborative process,
respecting diverse viewpoints,
and maintaining group focus
and energy.

Candidate consistently provides
a narrative analysis of
facilitation of group learning in
their annotations.

Candidate works with the group
to jointly determine next steps.

Source of Evidence:

®  Part H: 3 Annotated Video Clips (no more than 5 minutes each)

NC Professional Teaching Standards (NCPTS)
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Rubric 2.6 — Step 3: Act

Essential Question: How does the candidate demonstrate and analyze their leadership of the group, in both group meetings and individual
support, in learning to implement the evidence-based strategy? How does the candidate demonstrate and analyze their leadership of the group
to support the efficacy of plan implementation? How does the candidate demonstrate and analyze their leadership of the group to use progress
monitoring data to strengthen implementation? How does the candidate demonstrate and analyze the use of group feedback to inform the
collaboration process?

Candidate facilitates
meetings as the group
implements and
collaboratively learns about
the evidence-based strategy,
checking for understanding
during meetings and
providing support to
individuals and the group.

Candidate consistently
provides a narrative analysis
of their leadership in their
annotations.

Candidate collects and uses
initial results and feedback
from all members of the
group to inform the learning
process.
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Sources of Evidence:
® Part E: Agendas for Implementation Meetings (at least 3 meetings)
® Part F: Minutes for Implementation Meetings (at least 3 meetings)
® Part G: Key Collaborative Work Products (no more than 10 pages)

®  Part H: 3 Annotated Video Clips (no more than 5 minutes each)

NC Professional Teaching Standards (NCPTS)
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Task 2, Step 4 Rubric

Rubric 2.7 — Step 4: Reflect

Essential Question: How does the candidate use initial implementation results and feedback from the group to reflect on their strengths and
areas of growth in leading a community of practice, identifying professional learning goals and aligned next steps for pursuing personal growth?

Candidate uses initial
implementation results and
feedback from the group—
citing evidence from any of
the four steps—to analyze
their leadership skills to
identify areas for growth and
next steps.

Candidate clearly and
consistently demonstrates
how their leadership
practices influenced
progress towards the
group’s goals.

Source of Evidence:

® Part I: Reflective Narrative (no more than 4 pages of written or no more than 5 minutes of video explanation)

NC Professional Teaching Standards (NCPTS)
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Portfol

io Task 3:

Supporting Teacher Growth

Task 3 Rubric Essential Questions

Step 1: Inve

stigate

Rubric 3.1

How does the candidate describe and analyze the current role of teacher coaching,
observation, and/or instructional feedback practices at the school, and explain the
implications for their approach to coaching?

Step 2: Plan

Rubric 3.2
(via video)

How does the candidate demonstrate and analyze their ability to listen to and talk with
the partnering teacher to understand the learning goals, classroom context, and student
assets and learning needs; jointly select with the partnering teacher one or two NC
Professional Teaching Standards elements, including evidence to be collected; and plan
for the observation?

Step 3: Act

Rubric 3.3

How does the candidate recognize, document, and analyze the partnering teacher’s
qualities of teaching practice related to the selected NC Professional Teaching Standards
element(s) and learning goals of the lesson?

Rubric 3.4

How does the candidate demonstrate and analyze their ability to foster a learning
conversation in a post-observation meeting using NC Professional Teaching Standards-
focused observation evidence, lesson observation video, and student work with the
partnering teacher regarding strengths and area(s) for growth?

Rubric 3.5

In partnership with the volunteer teacher, how does the candidate demonstrate and
analyze their ability to co-determine next steps for professional development, including
resources and additional coaching support based on the NC Professional Teaching
Standards-related evidence during the post-observation meeting?

All rights reserved
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Step 4: Reflect

Rubric 3.6 | How does the candidate analyze their strengths and areas of growth in conducting a NC
Professional Teaching Standards-focused coaching and observation process? How does
the candidate encourage teacher voice and facilitate a two-way conversation throughout
the coaching and observation process?

Rubric 3.7 | How does the candidate, informed by a continuous improvement mindset and focused
on student-centered leadership, reflect on the potential impact of coaching, observation
and/or instructional feedback?
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Task 3, Step 1 Rubric

Rubric 3.1 — Step 1: Investigate

Essential Question: How does the candidate describe and analyze the current role of teacher coaching, observation, and/or instructional
feedback practices at the school, and explain the implications for their approach to coaching?

Candidate describes and
analyzes the current role of
teacher coaching,
observation, and/or
instructional feedback,
including the purpose and
intended goals of the
practices for teachers and
students.

Candidate describes how
the partnering teacher’s
previous experience;
current teaching
assignment and previous
coaching experience may
impact the coaching task.

Source of Evidence:

® Part A: Written Narrative: Coaching, Observation, and/or Instructional Feedback Practices at the School and the Volunteer Teacher (no more than 5 pages)

NC Professional Teaching Standards (NCPTS)
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Task 3, Step 2 Rubric

Rubric 3.2 — Step 2: Plan

Essential Question: How does the candidate demonstrate and analyze their ability to listen to and talk with the partnering teacher to
understand the learning goals, classroom context, and student assets and learning needs; jointly select with the partnering teacher one or two
NC Professional Teaching Standards elements, including evidence to be collected; and plan for the observation?

Candidate engages the partnering
teacher in a detailed pre-
observation discussion about the
classroom context, including their
academic strengths and needs,
social emotional strengths and
needs, the demographic
composition of the group, and
any historical context about the
learning experience of this group
that is relevant to
implementation of the lesson.

Candidate consistently provides a
narrative analysis of their ability
to listen to and talk with the
partnering teacher in their
required annotations.

Candidate jointly selects with the
partnering teacher the NCPTS
standard, and together they
determine evidence to be
collected, including student work.

Candidate and partnering teacher
plan for the observation.
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Sources of Evidence:

® Part B: Written Narrative: Classroom Context, Lesson, and Observation (no more than 4 pages)
e  Part C: Volunteer Teacher’s Lesson Plan, including student work product description.

e Part D: 2 Annotated Video Clips of the Pre-Observation Meeting (no more than 4 minutes each)

NC Professional Teaching Standards (NCPTS)
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Task 3, Step 3 Rubrics

Rubric 3.3 — Step 3: Act

Essential Question: How does the candidate recognize, document, and analyze the partnering teacher’s qualities of teaching practice related to
the selected NC Professional Teaching Standards element(s) and learning goals of the lesson?

Candidate accurately
recognizes and documents
qualities of essential
teaching practices for the
selected NCPTS standard and
content-specific student
learning goals of the
observed lesson.

Candidate’s observation
notes are detailed enough to
potentially provide NCPTS-

specific guidance in a
meaningful and useful way
to the partnering teacher.

Candidate consistently
provides a narrative analysis
of the partnering teacher’s
qualities of teaching practice
in their annotations.
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Sources of Evidence:

®  Part E: Specific Notes from the Observation and/or Forms Used to Document the Observation Evidence Related to NCPTS Standard(s)
e  Part F: Student Work Product Example(s) from the lesson used in the post-observation meeting.

e Part G: 1to 5 Annotated Video Clips of the Post-Observation Meeting (totaling no more than 10 minutes; a single clip must be at least 1 minute in length)

NC Professional Teaching Standards (NCPTS)
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Rubric 3.4 — Step 3: Act

Essential Question: How does the candidate demonstrate and analyze their ability to foster a learning conversation in a post-observation
meeting using NC Professional Teaching Standards-focused observation evidence, lesson observation video, and student work with the
partnering teacher regarding strengths and area(s) for growth?

Level 1 Level 2 Level 3 Level 4 Level 5

Candidate fosters a learning
conversation with the
partnering teacher, citing
the NC-specific observation
evidence, the jointly viewed
lesson observation video,
and student work.

Candidate respectfully, and
in a supportive manner,

jointly identifies with the
partnering teacher
strengths and area(s) for
growth based on gathered
NCPTS evidence and
student work.

Candidate consistently
provides a narrative analysis
of their ability to foster a
learning conversation in
their annotations.

Sources of Evidence:

®  Part E: Specific Notes from the Observation and/or Forms Used to Document the Observation Evidence Related to NCPTS Standard(s)
e  Part F: Student Work Product Example(s) from the lesson used in the post-observation meeting.
e Part G: 1to 5 Annotated Video Clips of the Post-Observation Meeting (totaling no more than 10 minutes; a single clip must be at least 1 minute in length)

NC Professional Teaching Standards (NCPTS)
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Rubric 3.5 — Step 3: Act

Essential Question: In partnership with the volunteer teacher, how does the candidate demonstrate and analyze their ability to co-determine
next steps for professional development, including resources and additional coaching support based on the NC Professional Teaching Standards-
related evidence during the post-observation meeting?

Candidate participates in a
learning conversation with
the partnering teacher to co-
determine next steps for
professional development,
including resources and
additional coaching support
that are clearly based on the
NCPTS-related evidence
(observation feedback,
lesson observation video,

and/or student work).

Candidate consistently
provides a narrative analysis
of their ability to co-
determine next steps for
professional development in
their annotations.
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Sources of Evidence:
®  Part E: Specific Notes from the Observation and/or Forms Used to Document the Observation Evidence Related to NCPTS Standard(s)

®  Part F: Student Work Product Example(s) from the lesson used in the post-observation meeting.

e Part G: 1to 5 Annotated Video Clips of the Post-Observation Meeting (totaling no more than 10 minutes; a single clip must be at least 1 minute in length)
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Task 3, Step 4 Rubrics
Rubric 3.6 — Step 4: Reflect

Essential Question: How does the candidate analyze their strengths and areas of growth in conducting a NC Professional Teaching Standards-
focused coaching and observation process? How does the candidate encourage teacher voice and facilitate a two-way conversation throughout
the coaching and observation process?

Candidate identifies strengths
and growth opportunities in
their NCPTS-focused coaching
and observation drawing on
analysis of the partnering
teacher’s feedback and other
learning gained throughout the
task.

Candidate reflects upon and

cites evidence on how they
facilitated and maintained a
coaching partnership with the
partnering teacher that
encouraged the partnering
teacher’s voice and ownership
of their strengths and areas for
growth.

Source of Evidence:

® Part H: Reflective Narrative (no more than 4 pages of written or no more than 5 minutes of video explanation)
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Rubric 3.7 — Step 4: Reflect

Essential Question: How does the candidate, informed by a continuous improvement mindset and focused on student-centered leadership,
reflect on the potential impact of coaching, observation and/or instructional feedback?

Level 1 Level 2 Level 3 Level 4 Level 5

Candidate demonstrates a
mindset of continuous
improvement and student-
centered leadership and
reflects on the impact of

supporting teacher growth
through coaching, observation,
and/or instructional feedback
on the school’s ability to
achieve their vision, mission
and strategic goals.

Source of Evidence:

® Part H: Reflective Narrative (no more than 4 pages of written or no more than 5 minutes of video explanation)
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